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ABSTRACT 

 

The present investigation is expected to cover an examination completed with the following 

topic "Deictics and the Reading Comprehension." which investigates the relationship 

between the variables and how EFL under students improved their Reading Comprehension. 

This examination was coordinated by using a quali-quantitative methodology by applying a 

pre-and post-test that assessed the functions of the Reading Comprehension and evaluated 

this.  Deictic expressions were applied inside the classroom. The subjects of the examination 

were higher education students.  Thinking about the results of this investigation, it is obvious 

that the following English Language Students vanquished their Reading Comprehension 

issues by using Deictic expressions and exhibited that a large portion of these English 

Language Students improved their competence which helped them to read and understand 

the written form of English Language. 

Keywords: Deictics, English language, Reading, Comprehension, expressions.  

Resumen. 

Se espera que la presente investigación cubra un examen completado con el siguiente tema 

"Deictics and the Reading Comprehension". que investiga la relación entre las variables y 

cómo EFL bajo los estudiantes mejoró su comprensión de lectura. Este examen se coordinó 

mediante el uso de una metodología cualitativa cuantitativa mediante la aplicación de una 
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prueba previa y posterior que evaluó las funciones de la comprensión de lectura y lo evaluó. 

Se aplicaron expresiones deícticas dentro del aula. Los sujetos del examen fueron estudiantes 

de educación superior. Pensando en los resultados de esta investigación, es obvio que los 

siguientes estudiantes del idioma inglés vencieron sus problemas de comprensión de lectura 

usando expresiones deícticas y demostraron que una gran parte de estos estudiantes del 

idioma inglés mejoraron su competencia, lo que les ayudó a leer y comprender la forma 

escrita de lengua inglesa. 

Palabras clave: Deíctica, lengua inglesa, lectura, comprensión, expresiones. 

 

Introduction 

In Ecuador, reading comprehension and therefore reading are necessary aspects for the 

development of all students in all stages of academic formation. The skill of reading 

contributes to the process of concentration and analysis by enabling cognitive agency; since, 

through this, it is possible to acquire new knowledge that encourages cognitive and 

imaginative development, transforming itself into an essential pillar to people to 

communicate in English Language. 

 

In the educational institutions resident in Tungurahua, it is essential to stimulate all the 

students started by the lower levels (EGB) to develop in them a reading habit and 

appreciation for all kinds of reading, therefore, create a better development of the classes 

within the classroom. This praxis allows promoting critical and creative thought and 

reasoning so that the reader can meditate and reflect on the learning obtained during the 

reading time, simplifying the process of understanding different topics to be studied in the 

classroom, clearly increasing the academic performance of the students. 

 

Theoretical Framework 

 

In this section, the concept of Deictics and Reading Comprehension are defined considering 

different models proposed by some authors in the last decades. 

 

Linguistics 

 

Linguistics is the discipline responsible for the deep and scientific study of languages and 

everything related to them, such as; lexicon, language, pronunciation, way of speaking 

intonation, and do on. From the 19th century, Ferdinand de Saussure appears who provides 

a clear and concise concept and distinction of the language, being used as a mechanism or 

also known as a speech system and determines the integration of linguistics with semiology, 

a science that studies communication systems within human societies, from which the need 

to differentiate between languages appears. (system) and speech (implementation) 

(Saussure, 1916, cited in Ramos,2019.  
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In addition, there is formal linguistics which is the investigation of the structures and 

procedures of language, that is, the way it works and is sorted out. Furthermore, formal 

linguistics consider the structures of various languages by distinguishing the basic 

components among them, trying to find the most proficient approach to portray language.  

 

Semantics 

 

For a few theorists, semantics concerns with the investigation related to semantics they do 

not agree with the exact meaning or definition of it for some of them semantics is represented 

as the study of meaning which means as conveyed through dialect, while for some others, 

semantics examines all parts of importance and they need to include the name "linguistic" to 

touch base at a more exact definition. This qualification, in any case, is not generally given 

much significance and leaving aside extraordinary plans, most likely all authors would 

concur with Kreidler's definition (to pick only one of them): linguistic semantics is the study 

of how language compose and express meaning. (Kreidler,1998, cited in Ramos,2019).  

 

Deitics 

 

Deitics, shifters or embragues are expressions whose referent cannot be determined except 

in relation to the interlocutors, so the pronouns of the 1st and 2nd person designate 

respectively the person who speaks and the one to whom it is spoken(Jakobson,1963, cited 

in  Ramos, 2019)  

 

Jakobson (1963), proposes a meticulous characterization of the grammatical "concepts" 

expressed by the verbal forms, the Russian ones. The article is divided into two parts: the 

first brief part, in which the linguistic concept of "commutator" is defined (in English, shifter, 

which could also be translated as "alternator"), which is the axis around which the second 

part of the work is articulated, notably more extensive, which consists, precisely, in the 

description-classification of the Russian verbal system. 

 

As Jakobson (1963) explains, in every "communicative act" (1) both the message that is 

transmitted and the code underlying that message are susceptible to presenting a "double" 

operation: they can be used in their referential function, or they can be at the same time be 

referred, indicated. In principle Jakobson part of the relationship between the code and the 

message and says that this relationship is encryption and decipherment. That is to say, in the 

process of communication, the more decoded, the greater amount of information is received 

from a message. The information will be conveyed by what the code can decipher the 

receiver of the message. But between the code and the message, four types of relationships 

can be established: 

 

1) M / M: message referred to message. A message can refer to another message. In this 

case, the speaker distinguishes the assertions he makes in his own name from those 
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other discourses that have been pronounced by other speakers. Discourse referred to 

another discourse. For example, the quote: "I say that Jakobson in his article says". 

 

2) C / C: code referred to code. The linguistic codes, on the other hand, have peculiar 

units whose functioning depends directly on the symbolizing character of the 

language, and not on its referential function. The paradigm is the proper names, 

applicable singularly to certain individuals who, as a whole, do not share another 

characteristic than to be called equal. Then, the proper name is a particle of the code 

that can only be referred to the code: significant that does not have a definition of 

meaning in the dictionary. 

 

In these two cases, we would be talking about phenomena of circularity; on the contrary, 

when it is the message that refers to the code, or a unit of the code, which acquires 

significance only in relation to the message that we would find in front of coating phenomena 

or overlapping. 

 

3) M / C Message referred to code: The first thing is what happens, for example, when 

we talk about the meaning of a word. Autonomous speech they call him. For instance: 

cat is a mammal, cat is a two-syllable word, cat in English is called cat. In all cases, 

it is seen that there is a direct reference to the code. 

 

4) C / M Code referring to message. This is the mechanism that activates, precisely, the 

commutators, the personal pronouns and, among them, in a very special and almost 

unique way, the pronoun "I". 

 

Reading 

 

Reading is considered one of the most important activities a person does during his life. First, 

this activity is unique to the human being, those who have been the only living beings 

capable of developing advanced intellectuality and rationality. The reading is not innate of 

the human being, this one should be learned and later developed to reach satisfactory levels. 

The objective of reading is important to develop it since each type of reading, whether for 

work or education, has its own reading process.  

 

Types of Reading 

 

There are different types of reading, but those that will be considered for the following 

investigation are those presented below:   
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Table 1: Types of Reading 

Researchers. (2019) 

Source: Dependent variable 

 

The content is treated as an end in itself. Broad perusing, then again, includes perusing of 

enormous amounts of material, straightforwardly and easily. It is treated as a necessary 

chore. It might incorporate perusing just for delight or perusing specialized, logical or 

proficient material. This later sort of content, increasingly scholastic, may include two 

explicit kinds of perusing, checking for key subtleties or skimming for the basic importance. 

A moderately fast and effective read, either all alone or subsequent to filtering or skimming, 

will give a worldwide or general importance. 

 

This site page at that point will initially look at concentrated perusing. The second part will 

manage broad perusing, with an emphasis on how it results in a general or worldwide 

significance. The fourth part gives a short remark on how serious and broad perusing may 

work in a similar class. The fourth part analyzes checking and the fifth, filtering. A last 6th 

part remarks on how examining and skimming might be utilized in a similar perusing.  

 

Brown clarifies that escalated perusing "points out linguistic structures, talk markers, and 

other surface structure subtleties to comprehend strict significance, suggestions, logical 

connections, and so forth." He attracts a relationship to concentrated perusing as a "long 

range focal point" technique. (Brown, 2007, cited in Ramos 2019) According to Long, it is 

a "definite in-class" examination, driven by the educator, of vocabulary and syntax focuses, 

in a short entry." (Long, 1987, cited in Ramos, 2019) 

 

Reading comprehension 

"Reading comprehension is the ability to understand what is read, both in reference to the 

meaning of the words that make up a text, and with respect to the overall understanding of 

the text itself" (Cahuascanco, s.f.).  Reading comprehension can be defined as the ability to 

understand what is written, identifying words with their respective meaning, based on the 
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interaction between the reader and the text, in order to create an understanding in a global 

way.  

Reading comprehension is the capacity to process content, comprehend its importance, and 

to coordinate with what the reader knows (Willian, 2009, cited in Ramos, 2019). 

Fundamental aptitudes required in productive perusing perception are knowing the 

significance of words, capacity to comprehend importance of a word from talk setting, 

capacity to pursue association of entry and to distinguish precursors and references in it, 

capacity to draw inductions from a section about its substance, capacity to distinguish the 

principal thought of an entry, capacity to respond to questions replied in a section, capacity 

to perceive the artistic gadgets or propositional structures utilized in an entry and decide its 

tone, to comprehend the situational temperament (operators, items, worldly and spatial 

reference focus, easygoing and purposeful affectations, and so on.) passed on for attestations, 

addressing, ordering, abstaining and so forth lastly capacity to decide essayist's motivation, 

aim and perspective, and draw deductions about the author (talk semantics)(Davis F., 1944, 

cited in Ramos, 2019.  

Capacity to appreciate content is affected by peruser's aptitudes and their capacity to process 

data. On the off chance that word acknowledgment is troublesome, understudies utilize a lot 

of their handling ability to peruse individual words, which meddles with their capacity to 

understand what is perused. There are many perusing methodologies to improve perusing 

understanding and inductions, including improving one's vocabulary, basic content 

examination (intertextuality, genuine occasions versus portrayal of occasions, and so forth.) 

and rehearsing profound reading (Wolf, 2016, cited in Ramos 2019. 

Perusing appreciation is the dimension of comprehension of a content/message. This 

understanding originates from the collaboration between the words that are composed, and 

how they trigger learning outside the content/message (Rayner, Foorman, Perfetti, & 

Seidenberg, 2001, cited in Ramos, 2019.. Tompkings suggested that comprehension is an 

"inventive, multifaceted procedure" subordinate upon four language abilities: phonology, 

linguistic structure, semantics, and pragmatics. It is  explained that there are 7 basic aptitudes 

for perusing appreciation: Decoding, Fluency, Vocabulary, Sentence Construction and 

Cohesion, Reasoning and foundation information, and Working memory and consideration  

Methodology 

 

According to the selected paradigm in the philosophical foundation of the present research, 

the qualitative and quantitative approach was applied because it was important to consider 

the whole, the total integration of a specific context, without dividing it to the study of its 

parts. It was based on data collection methods such as descriptions and observations, 

including numerical measurement. 

 

The research modality used in this investigation were field and bibliographic due to was 

important to be in the place where the problem was found and was useful to search 

information in books, thesis or any other information tool. The level or type of research were 
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exploratory, correlational and descriptive all of this to achieve the objective that was to find 

the relationship between variables. 

 

The study population is the students from a university in the center of the Country. The 

population to be researched is formed by a universe of 64 legally enrolled students, 

corresponding to the academic period September 2018- August 2019 distributed in 2 

parallels. For this research, the third A-B semesters of the Language Center will be 

investigated. 

 

Analysis and Results 

 

 

 

 

Table 2: Final Pre-and post-test  

Source: Final Pre-and post-test scores 

Researchers. (2019) 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Final pre-and post-test experimental group 

Source: Final Pre-and post-test scores  

Researchers (2019) 

 

Analysis and Interpretation: 

 

The outcomes from Figure 4 demonstrate a correlation between the four options: bad, 

regular, good, and excellent, and shows that there was a great expansion in the last scores of 

the test gotten by the understudies. We can see that the procedures utilized in the classroom 

functioned admirably that is the reason why in the pre-test 42 students got bad grades and 

once deictics were applied inside the classroom just 7 got bad grades. It implies that deictics 

worked well with each group. 
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The second part demonstrates and shows that there was a little expansion in the last scores 

gotten by the understudies where we can see that the procedures utilized in the classroom 

functioned. 

 

The third part demonstrates and shows that there was a huge expansion in the last scores 

acquired by the understudies where we can see that the systems utilized in the classroom 

functioned admirably since in the pre-test 6 students were good and when deictics were 

applied 28 of them finally were good. 

 

The fourth part demonstrates and show that there was a great expansion in the last scores 

acquired by the understudies. We can see that the procedures utilized in the classroom 

functioned very well that is why no one was excellent in the pre-test, but at the end 11 of 

them acquired this grade.  

 

The primary reason for this exploration was to upgrade the Reading Comprehension of 

understudies that is the reason the examination of the pre-test and post-test demonstrates that 

after the utilization of Deictics their execution enhanced because of the undertakings that 

were thought about in each class helped them to read and comprehend what is written, 

unmistakably the desire grade for all of them (excellent) was not achieve, but rather the 

methodologies and exercises utilized in the classroom helped them and with more practice 

they will satisfy the target. 

 

 
 

 

Table 3: Test statistics 

Source: Hypothesis verification 

Researchers. (2019) 
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In the test for a sample, the Wilcoxon signed rank test was applied where it showed the 

distribution that arises from the problem of estimating the mean of a normally distributed 

population when the sample size is small. For parametric inference, at least one interval scale 

is required, this means that our data they must have an order and an interval numbering. In 

other words, our data can be categorized since there are numbers with which to perform 

statistical calculations., it can be shown that when P is obtained with a value of 0 (bilateral), 

and this is less than 0.05, the null hypothesis is rejected, so the alternative hypothesis is 

accepted, that is, Deitics has a relation with Reading Comprehension of  the students.  

 

Conclusions 

 

After analyzing and interpreting the results obtained from the application of Deitics in the 

experimental group of students. It is conclude that the use of Deictic expressions has a 

positive effect in their Reading Comprehension. 

 

• There is a relation between Deitics and the Reading Comprehension since Deitics 

improves it positively. Obviously, the Alternative Hypothesis was acknowledged 

with an element of centrality of 0.5. while the Null Hypothesis was rejected. 

 

• Deictics are essential in the Reading Comprehension because of each of them 

achieves the objective, but the most important was that it allowed students to 

understand what its function in the reading process is.  

 

• Reading Comprehension was developed successfully now in which students did the 

reading exercises. They helped to analyze and use correctly utterances and sentences 

in different settings. 

 

Recommendations 

 

After the execution of Deitics, the following proposals are set for further 

investigations:  

 

• To use and apply Deictics in class since it will assist understudies with enhancing 

their Reading Comprehension. 

 

• To think about Deictics as part of the learning process now of planning classes 

by keeping in mind the reality in which it takes place.  

 

• • English educators ought to consider Deictics, now of organizing the activities 

as a choice to assess understudies to improve their Reading Comprehension.



 

             e- ISSN 2661-6831   Abril - Junio. 2020 

www.exploradordigital.org                          Vol. 4 No. 2 pág. 34-50 

 

Reading, language and assessment  Página 43 
 

Bibliographic References 

 

Saussure, F. d. (1916). Course in General Linguistics. Paris. 

Kreidler, C. W. (1998). Introducing Language Semantics. London. 

Brown, H. (2007). Teaching by Principles. An interactive approach to language pedagogy. 

. New York: Pearson Education, Inc. 

Long, M. &. (1987). Methodology in TESOL. Boston: Heinle & Heinle . 

William, G. (2009). Reading in a Second Language: Moving from Theory to Practice. . 

Cambridge University Press. ISBN 978-0-521-72974-1. 

Davis, F. (1944). Psychometrika . https://doi.org/10.1007/BF02288722. 

Wolf, M. (2016). Tales of Literacy for the 21st Century: The Literary Agenda. . OUP 

Oxford. ISBN 978-0-19-103613-2. 

Rayner, K., Foorman, B., Perfetti, C., & Seidenberg, D. P. (2001). Keith Rayner; Barbara 

Foorman; Charles Perfetti; David Pesetsky & Mark Se "How Psychological 

Science Informs the Teaching of Reading". Psychological Science in the Public 

Interest. 2 (2): 31–74. CiteSeerX 10.1.1.14.4083. doi:10.1111/1529-1006.00004. 

PMID 26151366. 

Tompkins, G. (2011). Literacy in the early grades: A successful start for prek-4 readers . 

(3rd edition), Boston, Pearson. p 203. 

Fahrutdinova, R. A., & Vasileva, I. D. (2016). The Formation Of Foreign Communicative 

Competence As The Basis Of Professional Competence Of Future Teacher Of 

Foreign Language. Journal of Organizational Culture, Communications and 

Conflict., 209-214. 

Tanzil, H. (2016). Gender-based Communication Strategy. The Asian EFL Journal, 187-

202. 

Salazar, W. (2015). Exploring Communicative Competence Development in an EFLT 

Classroom at Cursos. Zona Proxima, 88-103. 

Mojica, C., & Castañeda-Peña, H. (2017). A Learnig Experince of the Gender Perspective 

in English Teaching Contexts. Profil, 139-153. 

Jaime, M., & Insuasty, E. (2015). Analysis of the Teaching Practices at a Colombian 

Foreign Language Institute and Their. How, 45-64. 



 

             e- ISSN 2661-6831   Abril - Junio. 2020 

www.exploradordigital.org                          Vol. 4 No. 2 pág. 34-50 

 

Reading, language and assessment  Página 44 
 

Scott, J. W. (1986). Gender: A Useful Category of Historical Analysis. Oxford University 

Press on behalf of the American Historical Association, 1053-1075. 

Bachman, L. (1990). Fundamental Considerations in Language Testing. Oxford: OUP. 

Hirst, P. (1975). What is teaching? In R. S. Peters (ed.) The Philosophy of Education. 

London: Routledge and Kegan Paul. 

Bruner, J. S. (1966). Toward a Theory of Instruction. Cambridge, MA.: Belkapp Press. 

Snook, I. (1972). Concepts of Indoctrination: Philosophical Essays. London: Routledge 

and Kegan Paul. 

Smith, M. K. (2015). What is education? A definition and discussion. The encyclopaedia of 

informal education. 

Lieberman, M. D. (2013). Social. Why Our Brains Are Wired to Connect. Oxford: Oxford 

University Press. 

Whipp, R. (1998). ‘Creative Deconstruction, Strategy and Organisations’. Redefining 

Educational Management, Cardiff. . 

Woolfolk, A. (2010). Educational Psychology eleventh edition. México: PEARSON 

EDUCACIÓN. 

Hattie, J. (2009). Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to 

Achievement. Abingdon: Routledge. 

Jeffs, T., & Smith, M. K. (2018). Informal Education. London: Educational Heretics. 

Coe, R. e. (2014). What makes great teaching. Review of the underpinning research. . 

London: The Sutton Trust. 

Steanhouse, L. (1991). Investigación y Desarrollo del Curriculum. España: Ediciones 

Morata. 

Bixio, C. (2001). Las estrategias didácticas y el proceso de mediación. Enseñar a 

aprender. . Rosario, Santa Fé: Homo Sapiens Ediciones. 

Díaz, F., & Hernandez, G. (2002). Estrategias Docentes para un Aprendizaje Significativo. 

México: McGraw-Hill. 

Bruner, J. (1973). Going Beyond the Information Given, . New York: Norton. 

Bruner, J. S. (1961). The act of discovery. Harvard Educational Review. 



 

             e- ISSN 2661-6831   Abril - Junio. 2020 

www.exploradordigital.org                          Vol. 4 No. 2 pág. 34-50 

 

Reading, language and assessment  Página 45 
 

Anon. (2018, Diciembre 15). Course Material for B.Ed ( First Year). Retrieved from 

TAMIL NADU TEACHERS EDUCATION UNIVERSITY: 

http://www.tnteu.in/pdf/c6.pdf 

Mathews, L. (1984). Construction od Feminity.  

Osborn, A. (1954). Applied Imagination.  

Isaksen, S. G. (1998). A Review of Brainstorming Research: Six Critical Issues for 

Research. Buffalo: Creative Problem Solving .  

Cory, T., & Slater, T. (2003). Brainstorming. Techniques for new ideas. . Lincoln, NE: 

iUniverse Inc. 

Rich, J. (2003). Brain Storm: Tap into Your Creativity to Generate Awesome Ideas and 

Remarkable Results.  

Baumgartner, J. (2005). Key factors to successful brainstorming.  

Michalko, M. (2006). Thinkertoys (A Handbook of Creative-Thinking Techniques (2nd 

Edition).  

Lowman, J. (1995). Mastering the techniques of teaching (2nd ed.). San Francisco: Jossey-

Bass. 

Cashin, W. E. (2011). Effective classroom discussions. IDEA Paper number 49. , 1-5. 

Brookfield, S., & Preskill, S. (2005). Discussion as a way of teaching (2nd ed.). . San 

Francisco: Jossey-Bass. 

Bligh, D. (2000). What’s the point in discussion? . Portland, OR: Intellect Books. 

Davis, B. (2009). Tools for teaching (2nd ed.). . San Francisco: Jossey-Bass. 

Berger, P. L., & Luckman, T. (1991). The Social Construction Of Reality . Great Britain: 

Penguin books. 

Díaz, M. d. (2005). Modalidades de Enseñanza Centradas en el Desarrollo de 

Competencias. Asturias: Servicio de Publicaciones. Universidad de Oviedo. . 

Murillo, M., & SandovaL, C. (2003). Autobiografía y lengua materna: una experiencia 

pedagógica, Libro inédito.  

Lara, A. (2018). “Task-Based Learning And The English Speaking Skill In Students At 

Universidad Nacional De Chimborazo”. Riobamba. 

Miranda, T. (2006). Arquitectura de la mente según Noam Chomsky. Siglo XXI.  



 

             e- ISSN 2661-6831   Abril - Junio. 2020 

www.exploradordigital.org                          Vol. 4 No. 2 pág. 34-50 

 

Reading, language and assessment  Página 46 
 

Cesteros, S. (2004). Aprendizaje de segundas lenguas. Lingüística aplicada a la enseñanza 

de idiomas. Alicante. 

Farrell, T. (2002). Lesson planning’. In Richards, JC & Renandya, WA (eds.), Methodology 

in Language Teaching: An Anthology of Current Practice (pp 30–39), . Cambridge.: 

Cambridge University Press. 

Anijovich, R., & Mora, S. (2010). Estrategias de enseñanza: otra mirada al quehacer en el 

aula. . Buenos Aires: Aique. 

Hechavarría, M. (2006). Lo que todo entrenador deportivo o director técnico debe saber 

hacer. . La Habana.: Digital. 

Ortega, M. (2012). Tu habilidad lingüística.  

Garner, H. (1994). Estructuras de la mente: la teoría de las inteligencias múltiples. 

México: Fondo de cultura económica. 

Moyoqui, J. (2003). Competencias Linguísticas. . México. 

Chomsky, N. (1965). Aspects of the theory of syntax. Massachusetts: Massachusetts 

Institute of Technology. 

Savignon, S. J. (1972). Communicative Competence: An Experiment in Foreign-Language 

Teaching. Philadelphia: The Centre for Curriculum Development, Inc. 

Hymes, D. H. (1972). On Communicative Competence. In Pride, J. B., & Holmes, J. (Eds.), 

Sociolinguistics, 269-293. Baltimore, USA: Penguin Education, Penguin Books Ltd. 

Widdowson, H. G. (1983). Learning Purpose and Language Use. . Oxford: Oxford 

University Press. 

Canale, M., & Swain, M. (1980). Theoretical bases of communicative approaches to 

second language teaching and testing. Applied Linguistics,1, 1-47.  

Canale, M. (1983). From communicative competence to communicative language 

pedagogy. In Richards, J. C., & Schmidt, R. W. (Eds.), Language and 

Communication, 2-27. . London: Longman. 

Stern, H. H. (1986). Fundamental Concepts of Lanugage Teaching. . Oxford: OUP. 

Taylor, D. (1988). The meaning and use of the term competence in linguistics and applied 

linguistics. Applied Linguistics, 9, 148-169.  

Bachman, L., & Palmer, A. (1996). Language Testing in Practice: Designing and 

Developing Useful Language Tests. . Oxford etc.: OUP. 



 

             e- ISSN 2661-6831   Abril - Junio. 2020 

www.exploradordigital.org                          Vol. 4 No. 2 pág. 34-50 

 

Reading, language and assessment  Página 47 
 

Exams, O. (2018, November 15). FCE - Cambridge First Certificate in English - ESL 

Language studies abroad. Retrieved from ESL – Language studies abroad: 

https://www.esl-languages.com/en/study-abroad/english/fce-cambridge-first-

certificate-in-english/index.htm 

Bloom, B., Engelhart, M., Furst, E., Hill, W., & Krathwohl, D. (1956). Taxonomy of 

educational objectives: Handbook I, the cognitive domain. New York: David 

McKay. 

Savignon, S. J. (1983). Communicative Competence: Theory and Classroom Practice. 

Texts and Contexts in Second Language Learning. Reading,. Massachusetts at all: 

Addison-Wesley Publishing Company. 

Arán-Filippetti, V., & López, M. B. (2016). Predictores de la Comprensión Lectora en 

Niños y Adolescentes: El papel de la Edad, el. Cuadernos de Neuropsicología / 

Panamerican Journal of Neuropsychology, vol. 10, núm., 23-44. 

Solé, I. (2012). Reading competence and learning. REVISTA IBEROAMERICANA DE 

EDUCACIÓN. N.º 59 , 43-61. 

Karbalaei, A. (2011). Metacognition and Reading Comprehension. Íkala, revista de 

lenguaje y cultura, vol. 16, núm. 28,, 5-14. 

Baretta, L., Braga Tomitch, L. M., Lim, V. K., & Waldie, K. E. (2012). Investigating 

reading comprehension through EEG. Ilha do Desterro: A Journal of English 

Language, Literatures in English and Cultural, 69-99. 

Lopera Medina, S. (2015). The design process of a reading comprehension manual. 

Colombian Applied Linguistics Journal, vol. 17, núm. 1, 130-141. 

Santivañez, V. (2007, Enero 1). La didactica, el constructivismo y su aplicacion en el aula. 

Retrieved 10 15, 2014, from http://www.fcctp.usmp.edu.pe: 

http://www.fcctp.usmp.edu.pe/cultura/imagenes/pdf/18_07.pdf 

Bloomfield, L. (1920). Distribucionalism.  

Crystal, D. (1980). A Dictionary of Linguistics and Phonetics. Cambridge: Basil Blackwell. 

Chomsky, N. (1957). Syntactic Structure. Netherlands: Mounton. 

Pierce, C. S. (1932). Linguistic Signs, Thought and Meaning.  

Bughler, K. (1950). Teory of Language. Madrid. 

Bloom, B. (. (1959). Taxonomy of Educational Objectives: The Classification of 

Educational Goals. Susan Fauer Company, Inc. 



 

             e- ISSN 2661-6831   Abril - Junio. 2020 

www.exploradordigital.org                          Vol. 4 No. 2 pág. 34-50 

 

Reading, language and assessment  Página 48 
 

Munby, J. (1968). "Teaching Intensive Reading Skills" in Mackay, Ronald, Barkman, B &. 

Jordan, R.R. (Eds.) Reading in a Second Language, Rowley, Mass:. Newbury 

House Publishers Inc. 

Broughton, G., Brumfit, C., Flavell, R., & Hill, P. &. (1978). Teaching English As A 

Foreign Language. . London: London: Routledge & kegan Paul. 

Nuttall, C. (1982). Teaching reading skills in a foreign language. London: London: 

Heinemann Educational Books. (new edition available 1998). 

Krashen, S. (1993). "The case for free voluntary reading". Canada: Canadian Modern 

Language Review, 50(1), p.72-82. 

Elley, W. (1996). "Lifting literacy levels in developing countries: Some implications from 

an IEA study" in V. Greaney (Ed.), Promoting Reading in Developing Countries 

(p.39-54), . Newark, DE: International Reading Association. 

Nuttall, C. (1982). Teaching reading skills in a foreign language. London: Heinemann 

Educational Books. (new edition available 1998). 

Wagner, R. K., Schatschneider, C., & Phythian, C. (2009). Richard K. Wagner; 

Christopher Schatschneider; Caroline PhyBeyond Decoding: The Behavioral and 

Biological Foundations of Reading Comprehension. . Guilford Press. pp. 143–175. 

ISBN 978-1-60623-356-6. 

Speer, N., Yarkoni, T., & Zacks, J. (2008). "Neural substrates of narrative comprehension 

and memory". . NeuroImage. 41 (4): 1408–1425. 

doi:10.1016/j.neuroimage.2008.03.062. PMC 2580728. PMID 18499478. 

Goswami, U. (2011). The Wiley-Blackwell Handbook of Childhood Cognitive 

Development. . John Wiley & Sons. pp. 342+. ISBN 978-1-4443-5173-6. Archived 

from the original on 2018-05-04. 

Sousa, D. A. (2011). How the Brain Learns. SAGE Publications. pp. 193+. ISBN 978-1-

4522-7775-2. 

Nielsen, D. (2013). "Study shows greater focus on vocabulary can help make students 

better readers". . news.ku.edu. The University of Kansas. 

Tompkings, (. (2011). 

Kucan, L., Beck, I. L., & McKeown, M. G. (2002). Bringing words to life: robust 

vocabulary instruction. . New York: Guilford Press. ISBN 978-1-57230-753-7. 

OCLC 48450880. 



 

             e- ISSN 2661-6831   Abril - Junio. 2020 

www.exploradordigital.org                          Vol. 4 No. 2 pág. 34-50 

 

Reading, language and assessment  Página 49 
 

Thomas, M. M., Manzo, A. V., & Manzo, U. C. (2005). Content area literacy: strategic 

teaching for strategic learning. . New York: Wiley. pp. 163–4. ISBN 978-0-471-

15167-8. OCLC 58833339. 

Robinson, F. P. (1978). Effective Study (6th ed.). . New York: Harper & Row. ISBN 978-0-

06-045521-7. 

"Reading and Questioning: The ReQuest Procedure . (2018, 10 14). Retrieved from 

ProQuest".: search.proquest.com. 

Pearson, P. D. (2013). "The Roots of Reading Comprehension Instruction" (PDF). 

postgradolinguistica.ucv.cl. Universityof California, . Archived (PDF). Berkeley. 

Gorrell, M. G. (2011). Gorrell, M"E-books on EBSCOhost: Combining NetLibrary E-books 

with the EBSCOhost Platform". Information Standards Quarterly. 23 (2): 31. 

doi:10.3789/isqv23n2.2011.07. ISSN 1041-0031. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

             e- ISSN 2661-6831   Abril - Junio. 2020 

www.exploradordigital.org                          Vol. 4 No. 2 pág. 34-50 

 

Reading, language and assessment  Página 50 
 

 

Para citar el artículo indexado. 

 

 

Ramos Corrales, J. G., Vera de la Torre, A. J., Cumbe Coraizaca, D. M., & Moreno Novillo, A. C. (2020). 

Deictic Expressions and Reading Comprehension. Explorador Digital, 4(2), 34-50. 

https://doi.org/10.33262/exploradordigital.v4i2.1199 

 

 

 

 

 

 

El artículo que se publica es de exclusiva responsabilidad de los autores y no 

necesariamente reflejan el pensamiento de la Revista Explorador Digital. 

 

 

El articulo queda en propiedad de la revista y, por tanto, su publicación parcial y/o total en 

otro medio tiene que ser autorizado por el director o editor de la Revista Explorador 

Digital. 

 

 

 

 

https://doi.org/10.33262/exploradordigital.v4i2.1199

